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EXECUTIVE	SUMMARY	

This report provides a perspective on the training and employment needs and future career 
interests of members of four Indigenous communities located in the Secwepemc 
Territory of the British Columbia interior. These communities are: 

• Adams Lake 
• Little Shuswap Lake 
• Neskonlith 
• Splatsin  

They are collectively referred to in this report as the 4 Indigenous Communities. 

 

The Project Partners (The Partners) in this study include: 

• The 4 Indigenous Communities noted above 
• Community Futures Shuswap 
• Salmon Arm Economic Development Society 
• WCG Work BC Employment Service Centre, Salmon Arm  

This project was funded by the Rural Dividend Fund through the Ministry of Forests, 
Lands, Natural Resource Operations and Rural Development and supported by The 
Partners’ contributions. 

This present project had its beginnings in 2017 when The Partners (together with other 
regional partners) participated in a research project entitled the Shuswap Labour Market 
Assessment and Planning Project (SLMAPP).  

With the intention of building on that research, The Partners subsequently submitted three 
proposals to support the following:  

1. Secwepemc Labour Market Project (SLMP) designed to focus on the 4 
Indigenous Communities’ unique labour market characteristics as they pertain to 
Indigenous youth (aged 14 – 29) 

2. Indigenous Training Assessment (ITAP) designed to identify priorities for 
training and education within their communities 

3. Secwepemc Lakes Indigenous Tourism Project (SLITP) designed to 
implement the Tourism Strategy, Knucwentwewc. 

Given the overlapping and complimentary goals of these three separate initiatives, The 
Partners combined their research efforts and collaborated on the present survey project 
under the title The Secwepemc Lakes Training and Employment Initiative (SLTEI).  
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The driving force behind the SLTEI project is the shared intention and collaborative spirit of 
The Partners—all and each served by a Project Team (The Team) comprised of local 
Indigenous Researchers Bonnie Thomas and Julie John supported by Project Coordinator 
Dorothy Argent, Data Director/Researcher April Feenstra, and Researcher/Writer Dr. Jerre 
Paquette.  

The research sought the insights of Indigenous adults (age 19+) as well as school-aged 
Indigenous youth (age 14 – 18) in School Districts #83 and #73. The intention was to ensure 
that the voices of adult and youth respondents were heard and that Indigenous culture, skills, 
and knowledge were featured. 

The primary research tools included: 

1. A detailed Online Survey designed for youth and adults (age 14 – 55+)  
2. A series of six facilitated Student Focus Groups designed especially for high 

school students in Grades Ten to Twelve (age 14 – 18) 
 

A total of 303 individuals, including 148 youths (age 14 – 29), responded to The Team’s 
invitation to complete the Online Survey by October 31st, 2019.  

In addition, 78 Indigenous and Métis students from six high schools (including members of 
the 4 Indigenous Communities) volunteered to participate in the follow-up Student Focus 
Groups held in their respective schools. 

For the students who participated in the Student Focus Groups, the Team offered a gift of 
pizza, drinks, and gift cards. By modeling traditional gifting, the Team hoped to both honour 
the students and create a personalized atmosphere. As you can see in the photo of the 
students clearly enjoying themselves (p. 58), the food was well received.  

The Student Focus Group process encouraged students’ direct engagement in the process, 
and their high level of interest resulted in one more Student Focus Group being added to the 
project (for a total of six). 

Through their Administrative, Teaching, and Aboriginal Support personnel, School Districts 
#83 and #73 collaborated with The Team to optimize student participation. The schools not 
only provided access to the students for the Online Survey, but also helped to organize and 
guide the Student Focus Groups.  

This generous and informed assistance helped The Team optimize face-to-face time with the 
students: listening to the students’ voices without interruption, actively engaging with them, 
and noting student hopes and concerns.  
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All of it enhanced the information gathered. Indeed, the schools’ collaborative assistance 
prompted all of the Student Focus Group Recommendations at the end of this report (p. 69). 

The Team members believe that such collaboration met some of the need for reconnection to 
Community that the students appeared to want. Their desire for community connection was 
demonstrated by how willingly and enjoyably the students enjoined the research activities, 
their frequent expressions of need for mentorship, their interest in the history of local Peoples, 
and their request for more Student Focus Group activities throughout the year.  

Once the Online Survey and Student Focus Groups were complete, The Team collected, 
analyzed, and structured the results into nine Thematic Categories. They are: 

1. Cultural Education and Training 
2. Entrepreneurship 
3. Computer/High Tech  
4. Cultural Tourism 
5. Artisans 
6. Trades 
7. Mentorship 
8. Student Focus Group Opportunities 
9. Communication Skills 

These categories underpin several recommendations delivered to the 4 Indigenous 
Communities in this report. 

For adults and youth alike, the Thematic Categories warrant attention from the 4 Indigenous 
Communities, the broader community, all businesses, and all schools and educational 
institutions in the Secwepemc Territories.  

The results of the survey will be presented to participating Indigenous communities to present 
findings to elders, leaders, education and Economic Development staff, and Indigenous 
corporations. This will also be an opportunity to assess compatible Labour Market supply and 
demand goals that compliment current community goals in the Community Comprehensive 
Plan (CCP).  

The students who participated in the Student Focus Groups enriched the Online Survey 
results by articulating and sharing their hopes, dreams, needs, concerns, and interests in the 
areas of training, employment, and career interests.  

For them, the bottom line is that collaboration among The Partners, the Team, and the 
students and personnel of six high schools has highlighted some fundamental educational 
needs and interests: 
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• On the one hand, the students articulated, for themselves and others, the resources 
they need, so they are more likely to recognize and take advantage of 
opportunities in their communities;  

• On the other hand, they spoke of barriers that may prevent them from moving 
ahead in their individual journeys (heightening the likelihood such barriers will be 
removed). 

The 4 Band Education Committee (composed of representatives from the 4 Indigenous 
Communities) will be assessing the results reported here to more effectively identify training 
and skills development opportunities. The results of this study will support future funding 
proposals for youth and adults by providing qualified data regarding future training and skills 
development opportunities.  

This summary is not complete without drawing readers’ attention to the openness, generosity, 
and introspection of the students who participated in the Student Focus Groups. All the 
members of The Team and the schools learned from and enjoyed the process.  

One of several striking features of the students’ responses in the Student Focus Groups (the 
students called them “talking circles”) is that many asked for copies of the results when we 
had them “figured out”. The Team construed this as a desire for more opportunities to talk 
and learn together about our collective futures.  
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INTRODUCTION	

PROJECT	OVERVIEW:	A	COLLABORATIVE	VENTURE		

During 2017, four Indigenous communities located in the Secwepemc Territory of the 

British Columbia Interior participated in the Shuswap Labour Market Assessment and 

Planning Project. These four communities are collectively referred to in this report as the 4 

Indigenous Communities. They are: 

• Adams Lake 
• Little Shuswap Lake 
• Neskonlith 
• Splatsin 

  
This present project (conducted in 2019) is entitled The Secwepemc Lakes Training and 

Employment Initiative (SLTEI). It was funded by the Rural Dividend Fund through the 

Ministry of Forests, Lands, Natural Resource Operations and Rural Development and 

supported by Partner contributions.  

The Project Partners (The Partners) in this study include: 

• The 4 Indigenous Communities noted above 
• Community Futures Shuswap 
• Salmon Arm Economic Development Society 
• WCG Work BC Employment Service Centre, Salmon Arm  

This SLTEI project had its beginnings in 2017 when The Partners (together with other regional 
partners) participated in the Shuswap Labour Market Assessment and Planning Project 

(SLMAPP).  

The results of SLMAPP affirmed the Labour Market (LM) characteristics for each community 

and articulated opportunities for employment, business, education, and training 
(https://www.beyourfuture.ca). 
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In response to the SLMAPP labour market results, the 4 Indigenous Communities submitted 

three proposals to support the following:  

1. Secwepemc Labour Market Project (SLMP): designed to focus on the unique 
labour market characteristics of the 4 Indigenous Communities for Indigenous 
youth aged 14 – 29. The goals are:  

a. To complete a culturally appropriate and contemporarily suitable self-
evaluation process for youth to determine their preferred career, 
entrepreneurship, and training interests; and  

b. To support a collaborative planning process for the 4 Indigenous 
Communities to identify and implement priority LM actions to be undertaken.  
 

2. Indigenous Training Assessment (ITAP): designed to identify priorities for training 
and education for Indigenous communities of the Shuswap—including completion 
of a survey to determine labour market needs, community issues, and problems 
that can be addressed through workforce development as well as training and 
delivery methods. The Steering Committee developed and completed a 
Memorandum of Understanding (MOU) among Community Futures Shuswap and 
SLMP and the NIB Education Department and ITAP.  
 

3. Secwepemc Lakes Indigenous Tourism Project (SLITP; formerly the “Neskonlith 
Training Needs Assessment”): designed to implement the Tourism Strategy, 
Knucwentwewc (developing cultural sharing guidelines and providing support for 
artisans, entrepreneurs, and Indigenous Tourism events). 

Given the common goals of each of these three initiatives, it was agreed that the three 
projects would collaborate in the development and the delivery of one overarching study. It 

would extend the ages to include participants from age 14 – 55+ and would be titled The 

Secwepemc Lakes Training and Employment Initiative. 

To this end, a Steering Committee (composed of representatives from all of the Partners) was 

created to supervise the implementation of these three initiatives. 
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SURVEY	METHODOLOGY	

• Survey was promoted by the 4 Indigenous Communities and others 

• Some held events 

o Splatsin Community Centre, September 19th 1 – 4 pm 

o NIB Community Centre, September 22nd, 1 – 4 pm 

o NIB Melamen Centre, September 29th, 1 – 4 pm 

o Splatsin Shihiya School, September 30th, 1 – 4 pm 

o ALIB Community Hall – Artisan Showcase, October 23rd 6 – 8 pm 

o LSLB – Quaaout Lodge Community Meeting, October 24th 5 – 8pm 

• School events (For a list of dates and locations where high school students completed 
the Online Survey and Student Focus Groups in schools, see p. 55 in PART 2: 

STUDENT FOCUS GROUP RESULTS.)  

TARGET	POPULATIONS		

For the purposes of comparison, the following population statistics were derived from both 

CIRNAC (“Crown-Indigenous Relations,” formerly known as Indian and Northern Affairs 

Canada) and Statistics Canada: 
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Table 1 Target Population 

 

A total of 303 of 2741residents from the above Bands took the survey for an average 

confidence interval (margin of error) of 5% @ 95% confidence level. 

Table 2 Number of Band Residents in Study 

Band # of surveys 
from (live): 

# of members 
from each band 

Approx. % of 
total 

Target % 
based on 

INAC 
population 

Adams Lake 44 52 25% 29.4% 

Little Shuswap 31 17 17% 13% 

Neskonlith 42 48 24% 24.2% 

Splatsin 61 69 34% 33.3% 

Off reserve 66 36 (other 

bands) 

  

Unspecified 51 42 (no band)   

Sources: Crown-Indigenous Relations and Northern Affairs Canada 

Band Total Population 

(INAC Aug 2019) 

Total Population 

(Census 2016) 

Band Number 

Adams Lake 807 470 684 

Little Shuswap 356 285 689 

Neskonlith 664 305 690 

Splatsin 914 355 600 

TOTAL 2741 1415  
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GAPS	IN	THE	PROJECT	

• Lack of participation in the survey from Elders or individuals with tech drawbacks 

(Note: Good participation otherwise) 

• More Focus Groups needed to include those who are not students: 

o Income assistance individuals 
o Unemployed 

o Elders  
o Artisans 

SHUSWAP	ECONOMIC	OVERVIEW		

The Shuswap is one of the most diverse economies in BC, and it is well positioned for long 
term growth offering employment opportunities in every sector.  

Labour Market Information (Regional Profiles) published by Work BC indicates that 12 percent 
of BC’s population lives in the Thompson-Okanagan, and “just over 65 percent of the region’s 

population was of working age (15 – 64 years old) in 2015, the lowest share in the province”.  

In October 2019, the overall unemployment rate in the Thompson-Okanagan was 4.6%, but 

the “point-in-time” data obtained from this project’s Online Survey indicates that 29% of 

survey participants (Indigenous and Métis) are unemployed. A range of full time, part-time, 

seasonal, and self-employed workers made up 48% of participants, and the balance was 

comprised of students (some who were also employed), retirees, people on income 
assistance, and other situations.  

Note: 83% of the participants represented in the graph below indicated they are willing to 

work outside their community. 
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The low unemployment rate in the Thompson-Okanagan suggests that opportunities exist for 

people who are currently unemployed or under-employed to find work in a variety of sectors. 
The question, then, becomes “What training, education, or other supports are needed to help 

members of the 4 Indigenous Communities plan and find meaningful employment?”  

Let’s first have a look at where some of those opportunities may lie: According to Work BC’s 

Labour Market Outlook, the Thompson-Okanagan region accounts for the third largest 
percent of provincial employment, and employment growth is projected to rise at a rate of 

0.7% in this region.  

Work BC calculates that, in the Thompson-Okanagan over the next 10 years, there will be 

19,500 jobs opening up due to economic growth and 71,700 job openings due to the need to 

replace retiring workers.  

  

Table 3 Employment Status 
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The Top 10 Growth Industries for the Thompson-Okanagan are: 

1. Health Care and Social Assistance at 1.9% 
2. Professional, Scientific, and Technical Services at 1.6% 
3. Accommodation and Food Services at 1.4% 
4. Repair, Personal, and Non-Profit Services at 1.4% 
5. Information, Culture, and Recreation at 1.3% 
6. Finance, Insurance, and Real Estate at 1.2% 
7. Transportation and Warehousing at 1.0% 
8. Educational Services at 0.6% 
9. Retail Trade at 0.5% 
10. Manufacturing at 0.2% 
 

The Top 10 Growth Occupations for the Thompson-Okanagan are: 

1. Nurse aids, orderlies, and patient service associates (NOC 3413) at 2.1% 
2. Registered nurses and registered psychiatric nurses (NOC 3012) at 1.6% 
3. Food counter attendants, kitchen helpers, and related support occupations 

(NOC 6711) at 1.4% 
4. Light Duty cleaners (NOC 6731) at 1.3% 
5. Janitors, caretakers, and building superintendents (NOC 6733) at 1.0% 
6. Administrative officers (NOC 1221) at 0.8% 
7. Accounting technicians and bookkeepers (NOC 1311) at 0.7% 
8. Transport Truck Drivers (NOC 7511) at 0.6% (although automated vehicles may 

pose a threat for reliable employment in the long term) 
9. Retail salespersons (NOC 6421) at 0.5% 
10. Retail and wholesale trade managers (NOC 0621) at .05% 
 

As previously noted, these growth industries and growth occupations create a diverse list of 

employment possibilities.  
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SERVICE	SECTOR	

In the Thompson-Okanagan, the primary industries (trades, manufacturing, accommodation, 
and food services) are stable—with room for expansion and innovation—and the industries 

that have helped shape the region’s identity (agriculture and forestry) also continue to play an 
important economic role.  

A wide variety of professional services support these and other local industries reaching 
beyond the Shuswap.  

In addition, with its hot, dry summers, the Thompson-Okanagan is popular as both a vacation 
destination and as a place for retirees to live. These factors play a role in the region’s 

relatively large share of provincial employment in some Service Sector industries 
(https://www.workbc.ca/Labour-Market-Information/Regional-Profiles/Thompson-

Okanagan#bc-labour-market-outlook-for-this-region). 

The combination of stable and growing industries, supporting professional services, and 

appealing climate all create additional employment opportunities within the region:  

• Health and education provide opportunities for medical, paramedical, and teaching 
professionals as well as opportunities for a wide range of personnel in hospitals, 
clinics, seniors’ facilities, group homes, pre-schools, schools, post-secondary 
institutions, and even in private homes (where everyone from children to adults to 
frail seniors may need individualized professional services or personal assistance) 

• The cultural sector provides opportunities for artists and creative professionals 
• The region’s tourism industry continues to diversify and expand to a four-season 

destination  
• Salmon Arm has the largest concentration of high-tech businesses in British 

Columbia, boasting 80+ companies contributing to a thriving innovation economy  

It is also significant to note that one-fifth of the local labour force is self-employed, and the 
number of home-based businesses in the area continues to grow.  

A Shuswap Labour Market Assessment was completed in 2017 and provides further data 

on the economic and employment opportunities for the region.  A copy of that report can be 

found at: https://www.beyourfuture.ca. 
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ECO-TOURISM	AND	CULTURAL	TOURISM	

Eco-Tourism and Cultural Tourism are growing trends worldwide, and Indigenous 
communities are uniquely placed to take advantage of opportunities in these areas.  

In British Columbia, a new audit shows that the province’s Indigenous tourism industry has 
seen “record-breaking” growth. Compiled by West Vancouver-based O’Neil Marketing & 

Consulting and released by Indigenous Tourism BC (ITBC), the audit notes that in 2016 – 

2017, the province was home to 401 businesses related to Indigenous tourism—a 33 

percent increase over 2014. 

The audit also projects that 7.2 million visitors will engage in Indigenous tourism over the 

next two years from the country’s top five markets for such experiences: Canada, Germany, 

the U.K., the U.S.A. and China. With over 25,000 vehicles travelling through the Kamloops to 

Salmon Arm stretch of the Trans-Canada Highway each day, opportunities to tap into this 

trend could be plentiful.  

Our survey shows that in the 4 Indigenous Communities, there is interest not only in obtaining 

tourism training, but also in showcasing, teaching, and creating businesses that include or 
feature traditional gifts. 

It is worthy of note here that during the Labour Market study conducted in 2017, it became 

clear through Business Owner Interviews regarding economic partnerships with First Nation 
communities that many in the non-Indigenous communities were open to collaborative 

relationships for economic development, employment, transportation, housing, and tourism. 
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PART	1:	ONLINE	SURVEY	RESULTS		

OVERVIEW	OF	THE	ONLINE	SURVEY	

The complete Online Survey results from The Secwepemc Lakes Training and Employment 

Initiative are extensive and are therefore submitted as a separate digital document (Online 

Survey Questions 2019) along with this report. 

The Overview of the Online Survey (the Overview) provided here features The Team’s 

assimilation of all the participants’ individual responses to the 14 survey questions into 

discrete, relatable themes.  

The Overview of the Student Focus Group process (p. 53) also organized the youth 

participants’ responses to 14 discussion questions into thematic content groupings to better 
enable the determination of effective recommendations (p. 59). 

As will be seen below, a wide range of ages and local populations participated in the Online 

Survey—offering a credible reflection of the broad community’s needs and interests relative 
to future participation in the labour market. 

It should be noted, however, that more females than males elected to take the Online Survey 
(see Table 5 Gender, p. 18). 

SURVEY	REPRESENTATION	

As Table 4 below illustrates, excellent representation of all 4 Indigenous Communities was 

realized (ensuring the results are credibly representative of the 4 Indigenous Communities’ 
views as a whole). 
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GENDER	

As already indicated, Table 5 reveals a gender imbalance showing that 30% more females 

elected to take the Online Survey than males. This imbalance presents a possible gender bias 
(a consideration when discussing the Online Survey results): 

Table 4 Survey Representation 

Table 5 Gender 
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IDENTITY		

The following chart presents the proportion of population groups in the study:  

 

	

	

	

	

	

	

AGE	

The Online Survey focuses on two age groups: 14 – 18 and 19 – 55+. Separating the ages 

helps paint a picture of what’s happening for people in the present labour market and what’s 
likely going to happen for young people who will be entering the workforce in the next 5 years 

in large numbers. If youth are not prepared, how will the labour market and local communities 
fare? 

 

 

 

 

 

 

 

	

Table 7 Age Representation 

Table 6 Population Representation 



SLTEI 2019 

Page 20 

EXISTING	SKILLS	AND	KNOWLEDGE		

The 2017 Labour Market Report provides a good overview of the skills existing within the 
Shuswap communities studied at that time (Indigenous and non-Indigenous). In that report, 

information was gathered from Statistics Canada, the Census, and a local survey. While it is 
believed those numbers are not particularly accurate due to low response rates from the 

Indigenous communities in both the Census and the survey, the design of this project was 
focused more toward understanding the traditional and cultural aspects of knowledge. (The 

educational results from the previous study can be accessed here: 
https://www.beyourfuture.ca.)     

While no youths participated in the 2017 study, 91 youths participated in the current study—

constituting nearly 30% of the 303 total respondents. Within that group of 91 youths, 66% 

indicated definite interest in training, and 29% indicated a possible interest. Only 6% were not 

interested in training at this point in time: 

 

 

 

 

 

 

 

 

 

 

 

Of those definitely or possibly interested in getting training, 35% are interested in Trades 

training—and they want their schools to continue to provide training and enhance training as 

Table 8 Interest in Training 
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much as possible as part of the curriculum offered. Employment services and trades 
personnel have known for years that a shortage is looming in the Trades as current workers 

retire and demand for this work continues to increase.  

The specific areas of interest held by the majority of students include: 

• Trades training (35%) 

• Driver’s license training (30%) 
o Lack of a license is a significant barrier to training opportunities 

• Language and culture training (25%) 

• Hospitality industry training (11%)  

• Computer skills training (18%)  

• Artisan skill training (9%) 

The study was also able to determine why the respondents were interested in some form and 

measure of training in their lives—from simply personal interest to the possibility of getting 
promotions: 

 
 

 

 

 

 

 

 

 

 

 

Table 9 Reason for Interest in Training (14-18) 
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It’s interesting that Personal Interest (65%) was the most common motive for getting training 

(significantly higher than any of the other more pragmatic reasons):  

• 54% felt training would help them find a job 

• 18% needed training to reach their long-term career goals 

• 11% wanted training to start a business 

• 10% felt training would help them move up in their present jobs 
The youth group was quite clear about the specific kinds of training they felt they needed to 

enhance their opportunities upon entering the labour market: 

 

 

 

 

 

 

 

 

 

 

 

 

This list reveals a surprising balance among pragmatic, social, and cultural motivations: The 
top preferred areas of training (Math, Life skills, Writing, Verbal communication) show a clear 

preference for balancing or harmonizing skills that youth feel are essential to their future 
welfare, as well as an astute recognition of the value they place on social interaction in both 

their personal and business lives. 

Table 10 Life Skills Youths Feel They Need 
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All age groups in the study, including age 14 – 18, indicated interest in enhancing or 
formalizing their existing computer skills. This interest is worthy of note particularly because 

the older participants expressed interest in computer skills primarily to overcome barriers to 
their interests in entrepreneurship and promotions; students were concerned they would have 

far fewer employment options upon entering the labour market as young adults without such 
skills.  

Last year, 59% of survey respondents participated in various short-term training activities. 
Table 11 below shows the types of short-term training those respondents acquired and that 

some participated in more than one type of training (resulting in percentages below exceeding 

100%): 

 

 

 

 

 

 

 

 

 

 

 

 

  

Table 11 Training Taken Last Year 
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As would be expected, a smaller percentage of participants age 14 – 18 had taken employer-
sponsored training last year. (See Table 12 below.) It’s interesting to note, however, that a 

larger percentage took life skills training in the last year, but only 9% indicated they had taken 

personal development training in the last year. 

 

 

 

 

 

 

 

 

 

 

 

 

	

TRADITIONAL	SKILLS	

Survey Participants were asked if they felt they possessed any traditional Indigenous skills or 
knowledge. Among all participants, 75% felt they possessed one or more traditional skills, 

and 72% of the 14 – 18 age group felt they had various traditional skills they wanted to 
continue to develop. 

 

 

Table 12 Short Term Training Taken Last Year 
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As Table 13 below shows, the top skills identified by participants age 14 – 18 include: 

• 55% felt skilled in fishing 

• 36% in drumming or dancing 

• 34% in hunting 

• 33% in crafting 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The questions that concerned them were: 

• Whether traditional skills are valuable to the communities in which they live 

• Whether traditional skills can be applied to participants’ needs and interests in future 

employment and careers 

• Whether traditional skills are viewed as credible in communities where such skills are 

generally undervalued  

Table 13 Traditional Skills Youth Already Have 
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THEME	HIGHLIGHTS	FROM	THE	RESULTS	OF	THE	
ONLINE	SURVEY	AND	STUDENT	FOCUS	GROUPS	

Two forms of process results were collected in this study:  

1. Data, meaning numeric information expressed here in graphic form,  
and  

2. Information garnered by The Team’s various facilitators as they elicited and 
listened to students in their respective Student Focus Groups. Facilitators 
transcribed what they heard into handwritten notes, then later assembled and 
summarized the notes for The Team to analyze. 

After members of the Team summarized the data from the Online Survey and information 

from the Student Focus Group process, they then organized the results into the Thematic 

Categories below.  

The Team considers these themes the highlights of all the results collected from both 

processes because of the frequency or scale of appearance in the recorded results.  

For those who would wish to explore the data further, to go beyond the highlights, the full 

Online Survey 2019 results are available as a separate document submitted along with this 
report.  

Since the results of the Student Focus Groups do not constitute numeric or graphic data, the 

list of questions and voiced responses are included on p. 60 in Part 2: Student Focus Group 

Results along with a considered summary of the facilitators’ notes grouped into four themes 

largely paralleling those found in the Online Survey. 

THEMES	IDENTIFIED	IN	THE	ONLINE	SURVEY	RESULTS		

A number of themes and interests emerged from the results of the Online Survey within the 

Indigenous population of the Shuswap (ranging over all age groups). While career and 
employment interests ranged through all employment sectors, the strongest interests were in: 

• Cultural Education and Training 

• Entrepreneurship 

• Computer / High Tech  
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• Cultural Tourism 

• Artisanship 

• Trades 

THEMES	IDENTIFIED	IN	THE	STUDENT	FOCUS	GROUPS	

In the Student Focus Group scenarios, students were able to go beyond simply identifying 

areas—enabling The Team to hear how the students unpacked the general themes into more 
discrete training and learning areas they wanted to pursue. 

For an elaborated consideration of the Student Focus Group themes that address specific 

education and training of youth, see pp. 66 – 68 in Part 2: Student Focus Group Results: 

• Culture 

• Mentorship 

• Entrepreneurship 

• Communication Skills 

THEME	HIGHLIGHTS	

HIGHLIGHTS	OF	INTEREST	IN	CULTURAL	TRAINING		

The Secwepemc area is named after an important Salish nation that has always inhabited the 

BC interior. The history of the Secwepemc Aboriginal People in the Shuswap goes back over 
10,000 years. To understand Secwepemc stories, you must understand the journeys taken 
from generation to generation and how they have shaped Secwepemc culture today. 

The students’ need to understand their people’s journey might explain why the Student Focus 
Group participants from each of the schools frequently became more animated and emphatic 

about expressing their desire for more information and training. 

The data in Table 14 below shows an interest in a range of career opportunities—with Cultural 

services topping the list of desired career opportunities: 
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• The Student Focus Group interactions reinforced this data as they also expressed 

strong interest in arts, artisans, entertainment, recreation, language, tourism, 
agriculture, forestry, fishing, hunting, and cultural services (all selected within the top 7 

selections). 

• The combination of the interest in cultural and entrepreneurship training reinforces 

Indigenous communities’ goals to support economic development within their 
communities (such as eco cultural tourism, artisans, and cultural workshops). Given the 

youth interest, such development could increase opportunities for youth to stay within 
their communities and warrants a discussion within the School Districts to consider 

adding Indigenous Culture and Business/Entrepreneurship to their curriculum.  

• Youth from ages 14 – 18 noted they would benefit from mentors and job shadowing, 

stating it would be helpful to learn from professionals and role models in their 

Table 14 Career Opportunities Desired 
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communities. This process would also help them determine if they are pursuing the 
right career path. 

• Some youth noted they require more assistance to identify their personal gifts and life 

path. This need opens opportunities to deliver programs such as the Implicit Career 

Search to support this group.   

• Some of the particular educational and training needs that participants identified are: 

o Cultural education 
o Cultural training in crafts, singing, drumming, and other cultural skills 

o Business training to market indigenous culture 
o Language training (More details in survey results) 
o Community members willing to mentor and share their gifts  

o Business training to market the products, services, and achievements of their 
Indigenous culture 

o First Nations Language training (sometimes leading to careers in linguistics) 

Students often expressed hope that those with established traditional skills would become 

more willing to mentor others. 

The results of the survey validate the potential for the schools to put in proposals to focus 

cultural training to meet the specific community needs and also turn cultural training into 
economic/career opportunities.  

HIGHLIGHTS	OF	INTEREST	IN	ENTREPRENEUR	TRAINING		

In June of 2010, Industry Canada published a number of compiled research reports 

concerning the history, status, and projection of entrepreneurship activities in Canada: 

Determinants of Entrepreneurship in Canada: State of Knowledge (www.ic.gc.ca/SBresearch). 

In part, their research came to the conclusion that government can play a role in fostering and 

measuring entrepreneurship activity in Canada “by reducing barriers . . . and providing 

access to resources such as better information, entrepreneurship education, and 

entrepreneurship centres” (p. 26). 
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The bolded part of this statement, while directed at the national population, echoes what the 
participants of this report are asking for locally: Reduce the barriers; educate and train us; and 

provide accessible, dynamic centres of learning and mentoring; then watch us grow. 

In Industry Canada reports from that 2010 point-in-time to 2019, you can easily trace the 

health and wellness of Canada’s entrepreneurial character: The reports reveal that although 
Canada’s success rate compared to the United States and all European countries is not 

stagnant (it slips and rises), Canada is deemed one of the healthiest entrepreneurial countries 
in the world—and that means (among other things) that the fundamental resources, policies, 

and educational and training resources are in place and themselves growing.  

The model (on a grander scale to be certain) is at hand to help youth and adults alike take 

their ideas to action. The websites https://ecosysteminsights.org and 

https://www.innovatesa.ca, for instance, are well worth examining as reasonable examples of 
the dynamics of entrepreneurial support and creative resources both in Canada as a whole 

and here in the Shuswap at Salmon Arm’s Innovation Centre. 

Adult and youth participants of the present study have expressed a clear enthusiasm for the 

possibilities of entrepreneurism (see Table 13 above): 

• There was strong interest in entrepreneurship training among all the participants: 

o Entrepreneurism was the second choice in ages 14 – 65+;  
o Of the 91 respondents between 14 – 18 years of age, 48% were interested in 

entrepreneurship. Their interest is supported by the data showing strong interest in 
arts, artisans, entertainment, recreation, language, tourism, agriculture, forestry, 

fishing, hunting, and cultural services (all of which may require entrepreneurial 
skills). 

• Youth expressed interest in Business/Entrepreneurship training being added to the 

curriculum at school so they can:  
o Learn the basics of business 

o Assess their potential to become an entrepreneur 
o Develop skills that would help them become successful 
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• Students also suggested they would benefit from business mentors within their 

communities. Mentorship would provide an opportunity for community champions to 
help inspire and teach the youth. The top barrier noted for finding mentors was lack of 

knowledge—again emphasizing the need for training. 

• Youth also noted they would benefit from mentors and job shadowing, stating it would 

be helpful to learn from professionals and role models in their communities. This 
process would also help them determine if they are pursuing the right career path.  

BARRIERS	TO	ENTREPRENEURSHIP		

The data and discussions in this study demonstrate a range of interest-to-enthusiasm in and 
for careers in business in general and entrepreneurship in particular. So, given the measure of 

interest and enthusiasm, what does the data tell us about the community’s present status of 
involvement in business and entrepreneurship? 

Consider the difference between the percent of individuals in the community who have an 
idea for starting a business with those who have actually taken action: 

 

Even if you extract the 14 – 18 age group (high school students) from these figures, the 
numbers are skewed heavily toward those just giving the matter some thought. Why have so 

Table 15  Stage of Businessx 
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many not acted? How many of them are being stopped by what they don’t know or by what 
they doubt or fear?  

The following figures give us one likely set of reasons: information, knowledge, and 
understanding: 

 

Only 11% of participants in the Online Survey appear to have awareness of or confidence in 
their knowledge of what is legally involved in starting up a business. Lack of knowledge 

appears to be a serious barrier to persons with possible intentions of becoming business 

owners; education and training would appear to be a promising response to such a 

barrier. 

 

 

 

 

 

 

 

Table 16 Knowledge of Regulations 
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Table 17 below better indicates how daunting the task ahead may be for participants in the 
Online Survey if they feel alone or isolated in having to acquire such knowledge and 

understanding:  

 

 

Table 17 Specific Areas of Regulations 
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The data in Table 18 below shows even more of the uncertainty about business operations 

that burdens community members. As the graph illustrates, the proportion of business 
owners whose businesses are legally registered (14%) against those who are uncertain about 

that (13%) or simply have not become registered business owners for any number of reasons 
(74%) is very disproportionate; again, even if the 14 – 18 age group is extracted from the 

figures, the proportions are not likely to change significantly: 

What does “legal registration” of a business imply about the community’s business 
perspective; what is the perceived value community members share about being business 

owners; what is stopping them from becoming “registered”; what would move them to 
undertake the demands of registration? Is it just a matter of educating them about the areas 

of regulations such as in Table 17? 

Various participants in the Online Survey and Student Focus Groups noted they require more 
assistance to identify their personal gifts and life path. This need	opens opportunities to 

deliver programs such as the Implicit Career Search to support a large percentage of the 

local Indigenous communities (https://thehumanelement.com/solutions/implicit-career-

search). 

Table 18 Legal Registration 
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One consideration could be to create an Indigenous Business Centre to serve Indigenous 

communities similar to the model of the Innovation Centre in Salmon Arm that promotes 

“learning, socializing, creating, empowering, volunteering, and entrepreneurism” 

(http://www.innovatesa.ca/).  

For adults who have for various periods of time been involved in entrepreneurial businesses 

or for students or others just considering entrepreneurship, there are challenges and barriers 
they have to overcome—and they may need considerable help with them. 

Local governments, communities, and school systems can perhaps take some comfort in 
what the students, especially in the Online Survey, see as local barriers to entrepreneurship. 

After all, Industry Canada itself agrees such barriers constitute a national problem.  

The following graph identifies a litany of challenges owner participants in the Online Survey 

indicated they need the most help with if they are to continue: 

 

Table 19 Challenges to Entrepreneurs 
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Tables 19 and 20 (responses to two different but related questions) present the issues faced 
by those contemplating entrepreneurship, especially the youth groups aged 14 – 18. Lack of 

knowledge (61%) is their most pressing challenge and perhaps is the one most important and 
easy to address in collaborations among the various schools and the business community.  

Of course, such challenges and barriers go well beyond the community—and well beyond 

Canada, for that matter. The international research organization Organization for Economic 

Cooperation and Development (OECD) established “the Indicators of Entrepreneurial 

Determinants —a framework that outlines the different factors that shape entrepreneurship 
(www.ic.gc.ca/SMEresearch)”.  

These indicators express similar concerns on an international level. 

Table 20 Barriers to Becoming an Entrepreneur 
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Nevertheless, there should be no relaxing at the local level. Clearly, students need at least the 
same standards of support as international entrepreneurs if they are to elect entrepreneurship 

as something both interesting and possible for them. Should local communities and schools 
respond to this apparent predicament, they could well be giving their own students a 

competitive step up. Meeting these challenges and barriers is important, so today’s students 
do not find themselves unable to fulfill their ambitions. 

The Innovation Centre in Salmon Arm, referred to above, would seem to be one model to help 

address these matters locally.	

HIGHLIGHTS	OF	INTEREST	IN	ARTISANSHIP	

The Shuswap is renowned for its vibrant and diverse cultural scene. The arts and related 

tourism are a large part of the region’s identity. Artists of all kinds work, exhibit, and perform. 
They take refuge and inspiration in remote places and urban centres. They can be found in 

home-based studios and galleries, coffee houses, and community halls throughout the region. 

The range of varying types of artisanship within the 4 Indigenous Communities is exceedingly 
wide (including beadwork, deer hide tanning, drum and rattle making, storytelling, and so on). 

The most critical under-developed opportunity that stands out among all artisans is the 
potential for an online website to promote contact with the artisans and their crafts. 

Developing this website would involve having someone design it, collecting photos of arts 
and crafts, and providing contact information for potential customers to place orders. 

Artisans have expressed an interest in developing an Artisan Co-op entrepreneurship initiative 
to more effectively attract the necessary skill sets in marketing, social media, and online 

technology to enhance their market outreach. 

Collaboration with external partners such as local hotels and annual events was also noted in 

the 2017 project to offer opportunities for venues that showcase artisans—either in 
demonstrations of the art and/or in sales; for example, there was tremendous response in 

2019 to the scheduled road show events held in Splatsin and Adams Lake communities, with 
additional events being planned for 2020. 
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Additional opportunities within the training area for artisans and potential learners, as noted in 
the current survey, is promising—especially given the high demand in learners for traditional 

knowledge and the number of knowledge keepers who want to teach. 

The success in this study of the Online Survey process and results points to what can be 

gained for communities wanting to explore both short- and long-term planning locally, 
regionally, and eventually with the Northern Secwepemc Communities. For example, it’s not 

difficult to envision including all 17 Secwepemc Bands (36 communities) in a coordinated 
strategy involving Artisanship as well as Tourism. 

HIGHLIGHTS	OF	INTEREST	IN	TOURISM	

The development of the Secwepemc Protocol Sharing Guidelines is a very important first step 

in having the Elders define what traditional knowledge is shared or not shared. This protocol, 
along with the development and display of new highway storyboards to introduce and 

welcome visitors to the area, sets the tone of the beginning of a journey through Secwepemc 

Territory. 

But those who will be the guides for tourists through the Secwepemc Territory are going to 
require a considerable number of skills for the specific areas of guiding they will prefer, such 

as those identified in the Online Survey: 
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Table 21 above reflects the broad age range of interests held by all participants who took the 

Online Survey. As shown by Table 22 below, the data above differs from the 14 – 18 age 
group data, with the latter electing Eco-tourism as their first training choice and Cultural 

guiding coming a close second: 

Table 21 Tourism Training Interests 14-55+	

Table 22 Types of Tourism 
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HIGHLIGHTS	OF	INTEREST	IN	COMPUTER/HIGH	TECH	

Table 23 below illustrates the top choices in specific training. Perhaps no surprise in our hi-
tech world, the computer skills category scored the highest (40%) as a desired training area.  

 

A first thought might be that most everyone should be quite proficient on computers. Maybe 
that is the case for basic applications from game playing to word processing and social media 

operations, but the real challenge for most people is the competition for positions in industry 
(including software development). You have to learn in a hi-tech, up-to-date environment if 

you expect to become competitive at those levels. 

Schools can likely address basic coding and electronics literacy and training programs, even 

at the elementary level, but without collaborative associations with industry-level training 
expertise and resources, the exiting high school student would have difficulty attracting the 

attention of the workplace. 

Table 19 Top 10 Desired Training Areas 
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Throughout the Online Survey, questions were asked about similar matters in order to 
determine consistency of responses throughout the survey process. Among other things, that 

approach helped measure the consistency of a participant’s top choices overall. 

This next table (Table 24) shows Computer technology virtually at the top of the list for 

desired improvement once again. In this case, Math surpassed Computers because the 

question concerned “improvement” not “desire”. It is of no considerable surprise, therefore, 
that Math, generally thought of as pragmatically necessary but not necessarily desirable, 

pushed to the top. 

Nevertheless, the results demonstrate the holding power of proficiency in computer 

technology for both youth and adults. 

 

It needs to be said here, though, that Indigenous language and culture hold their own in both 
categories of desired “improvement” and “training,” as shown in Table 24 above. 

Table 20 Top Areas for Desired Improvement 
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Since Salmon Arm has a high concentration of high-tech businesses contributing to a thriving 
innovation economy (http://resonanceco.com/work/salmon-arm/), it would appear there are 

opportunities for local citizens, school age and beyond, to find opportunities for learning and 
training.  

Such opportunities would work especially well if the schools and communities, perhaps 
collaboratively, developed computer training courses for the 4 Indigenous Communities. The 

opportunities would be optimal if those courses were part of a business/entrepreneurship 
training and school curriculum program. 

HIGHLIGHTS	OF	INTEREST	IN	TRADES	

The construction and building trades have seen explosive growth in recent years across the 
province—including throughout the Shuswap region. As a result, the Shuswap’s trades sector 

is strong  (https://shuswapecdev.ca/live/region-overview) and therefore capable of providing 
many employment opportunities. 

The demand, right now, for skilled trades workers such as carpenters, plumbers, electricians, 
and sheet metal workers (to name just a few) is extremely high. 

Table 25 below shows the particular trades that interest 27% of the 19 – 55+ age group: 
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YOUTH	IN	THE	TRADES	

Interestingly, those respondents 14 – 18 years old are more interested than the older group in 
trades: 35% of youths surveyed expressed interest in trades training. It is clear that at this 

point-in-time, it would be highly supportive of youths’ future planning to optimize 
opportunities for both training and education related to trade practices. 

A primary focus of BC’s Industry Training Authority (https://www.itabc.ca/) is to introduce 

and expose high school students at an earlier age to the trades than has been the practice in 

school systems. Engaging students in high school allows them to begin exploring their 
options and building useful skills early on—helping them make an informed choice about 

what to pursue. In most cases, the tuition is fully sponsored and requires no financial 
investment and gives students a good start toward the first year of an apprenticeship 

program. 

One of the things that the Online Survey doesn’t show that the Student Focus Group research 

does show is the measure of enthusiasm and commitment many of the youth feel about their 
interest in trades. One of The Team’s facilitators asked two male students what their interests 

Table 21 Type of Trades Training 
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were: With a burst of energy, each student pulled out a cell phone, rummaged through his 
photo collection, and (with obvious pride) showed off the projects he is working on both at 

home and at school.  

Their interests were somewhere between Carpenter and Woodworker (37% and 23%, 

respectively, in Table 25). These students already had a sense of pride and enthusiasm for 

their career choices, but they were uncertain about how to focus them or how to proceed into 
the relevant trades. They were not part of a mentorship or shadow program, and they did not 

know whether their school offered support in finding those kinds of opportunities. 

A little exploration with the administration of the school revealed to the facilitator that there 

was, indeed, such a program of support for trades-interested youth. This raises the question 
of why these enthusiastic students were unaware of what their school offered and whether 

schools are “marketing” their programs effectively.  

In another school, The Team was introduced to a most impressive program of student 

assistance that covered all the grades. It was elaborate and funded, and it had strong internal 
support and an enthusiastic leader at the head of the program. Nevertheless, many of the 
students in the Student Focus Groups were entirely unaware of its existence and availability 

to them—even though there were brochures about the program at the entrance to the library. 

The Team did not have an opportunity at the time to discuss this conundrum with school 

personnel, so is left with the question about how often in-school opportunities, as well as 
community opportunities for support and education, are overlooked by students and, 

perhaps, by their families. (See STUDENT FOCUS GROUP RECOMMENDATIONS p. 69.) 

HIGHLIGHTS	OF	INTEREST	IN	COMMUNICATION/LANGUAGE	SKILLS	

The Team has grouped the Online Survey terms “Secwepemc Language,” “Verbal 

Communication,” “Writing,” “Language,” “Story Telling,” and “Cultural Language” under the 
umbrella term “Communication/Language Skills”. This grouping serves the purpose of 

discussing participants’ interests in what they see as the utility of enhancing their language 
skills (in general or particular ways) and especially as it affects their employment and careers. 
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In general, all the age groups acknowledged that some form of language training would 
enhance their ability to gain employment or shape careers. The youth groups tended to 

identify or rate various forms of language differently than adults.  

Overall, these are the Communication/Language Skills areas that both groups identified as 

having value to them: 

• Language for communication, culture, and entrepreneurial opportunities (worldwide!) 

• Written language, both artistic (literary, music, storytelling/narrative) and business 

• Verbal fluency to enhance personal relationships and business opportunities 

However, as Table 26 reveals, Language training/learning was often lower on the list of skills 
wanted when youth participants were blended with the older adult group: 
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But when youth was considered independently of adult counterparts, they rated 
Communication/Language skills much higher (in the top four in Table 27 below):  

 

 

 

 

Table 22 Tradition Skills Wanted--all ages 
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Table 28 shows a combination of youth and adults pointing to language interests as their #2 
choice (Secwepmec Language), #3 choice (Writing), and #4 choice (Verbal Communication) 
as most desired areas for improvement: 

Table 23 Life Skills Needed (Ages 14-18) 

Table 24 Top Areas for Desired Improvement 
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The table above also shows that participants desire improvement regarding the Secwepemc 
language as much as improvement regarding Computer Technology—emphasizing, once 
again, participants’ strong interest in their cultural traditions (Traditional Knowledge is virtually 
tied with Verbal Communication as their #5 choice). 

This raises the question of whether these choices are reflected in the curricular and training 
decisions students are making about school options and training programs or whether there 
are enough options to meet their apparent interest in learning enhanced language skills. 

One grade 12 girl was most expressive and articulate about her desire to learn the 
Secwepemc language. When her facilitator asked why that interested her so much, the girl 
said she wanted to become a professional teacher of the language travelling the world 
teaching Secwepemc and probably other Indigenous languages of the world. 

Her grade 10 sister, sitting beside her, showed no interest at all. When the facilitator asked 
why her older sister was interested and she was not, the older sister interjected, “I wasn’t 
interested in grade 10, either.” 

The question that arose from this exchange (with no chance to explore the matter further with 
either of these two sisters or anyone else during the Student Focus Group process) was “How 
often should schools, communities, and even businesses be holding these Student Focus 
Groups? (See STUDENT FOCUS GROUP RECOMMENDATIONS p. 69).  
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ONLINE	SURVEY	RECOMMENDATIONS		

The Secwepemc Lakes Communities 4 Band Education Committee will be assessing the 
Online Survey results to more effectively identify training and skills development opportunities 
that will address the current labour market and survey participant’s needs.  
 
The research team has reviewed the highlights of the survey results and offers some 
Recommendations for the Committee’s consideration.   
 
As already noted, Work BC calculates that in the Thompson-Okanagan over the next 10 
years, there will be 19,500 jobs opening up due to economic growth and 71,700 job openings 
due to the need to replace retiring workers.  
 
The Top 10 Growth Industries and Top 10 Occupations for the Thompson-Okanagan, noted 
on p. 14, create a diverse list of employment possibilities, helping to identify training needs for 
community members interested in competing in those job markets.    
 
The significance of this study is that the Online Survey captures information of the four 4 
Indigenous Communities’ current labour market needs.  
 
The participants in the Online Survey also highlighted their personal interests and needs, and 
they provided suggestions on where they need support from their communities. Some 
highlights that emerged addressing employment opportunities and career training in the 
survey results include: 
 
CULTURAL TRAINING 
Among all participants, 75% felt they possessed one or more traditional skills, and 72% of the 
14 – 18 age group felt they had various traditional skills they wanted to continue to develop.  
 

It is recommended to: 
1. Increase cultural training opportunities for the 4 Indigenous Communities, further 

enlisting Elders and knowledge keepers to expand and offer educational programs. 
2. Explore the delivery of educational and training needs that participants identified, 

including training in crafts, singing and drumming, and other cultural skills. 
3. Implement a mentoring program to create support for and linkages among 

participants and community members. 
 
ENTREPRENEURSHIP   
There was strong interest in entrepreneurship training and support. Reducing barriers and 
providing greater support for and access to resources and entrepreneurship education would 
help those interested in pursuing entrepreneurship increase their opportunities for success.     
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It is recommended to: 
1. Examine existing models of entrepreneurial support, and take advantage of those 

that are suitable. For example, the websites https://ecosysteminsights.org and 
https://www.innovatesa.ca are well worth examining as possible resources within 
Canada and right here in the Shuswap. 

2. Provide Business Entrepreneurship training and support at the community level, 
and add it to the school curriculum and the career development program. 

3. Provide communication and education about Band-governing regulations 
concerning starting a business.  

4. Address employment barriers through education, greater awareness of available 
resources, and enhancement of services that respond to gaps.  

5. Explore the development of an Indigenous Business Innovation Centre to serve 
the 4 Indigenous Communities (similar to the City of Salmon Arm Innovation Centre: 
http://www.innovatesa.ca/).  

6. Pursue opportunities for mentorship and job shadowing (participants noted it would 
be helpful to learn from professionals and role models in their communities). 

 
ARTISANSHIP 
For purposes of this study, Artisanship includes arts, artisans, entertainment, and recreation. 
Ranked as highly as Language (see later in this section), Artisanship was participants’ third 
most desired career opportunity.  
 

It is recommended to: 
1. Increase cultural artisan training opportunities to support community members in 

creating and professionally marketing their products (reinforcing the 4 Indigenous 
communities’ goals to enhance economic development within their Communities).  

2. Support the skilled artisans identified in the Online Survey who were interested in 
offering workshops to help meet the training needs of interested community 
members.  

3. Explore the creation of an Artisan Co-op entrepreneurship initiative to incorporate 
the necessary skill sets in marketing, social media, and online technology. 

4. Increase regional exposure to artisans, and host regional events to showcase them 
(including demonstrations and sales). 

5. Plan a Secwepemc tourist strategy conference.  
 
TOURISM 
Among all the survey participants, cultural services topped the desired list of career 
opportunities. The type of tourism training that interested the majority of participants was to 
become a cultural tour guide, followed by interests in Eco-Tourism, Accommodation, and 
Transportation. There was also interest in showcasing, teaching, and creating businesses that 
include or feature traditional knowledge. 
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It is recommended to:  
1. Provide Eco Cultural Tourism training to meet the needs of those interested in 

pursuing this career choice.  
2. Utilize the Secwepemc Protocol Sharing Guidelines developed by the 

Secwepemc Lakes Tourism Project with Secwepemc Elders and to be used as the 
protocol for creating tourism businesses and programs.  

 
COMPUTER/HIGH TECH 
Computer training scored the highest for training interests for all age groups in the survey, 
indicating interest in enhancing or formalizing computer skills. This interest is worthy of 
particular note because Salmon Arm has the largest concentration of high-tech businesses in 
British Columbia. More than 80 high-tech companies in Salmon Arm offer employment 
opportunities for workers with high-tech skills. 
 

It is recommended to: 
1. Develop computer technology training programs in the 4 Indigenous Communities 

to increase computer proficiency for both youth and adults. 
2. Create a resource list of high-tech businesses in Salmon Arm to identify 

employment and collaborative opportunities.  
3. Create a community work share office space to increase access to technology 

services. 
 
TRADES 
Survey participants noted there was strong interest in obtaining trades training. Carpenter, 
Automotive Technician, Electrician, Builder/General Contractor, and Heavy Duty Mechanic 
were the top 5 types if trades training noted in the Online Survey. 
 

It is recommended to: 
1. Provide more opportunities for trades training in the 4 Indigenous Communities and 

collaborate with the communities to offer programs to maximize attendance.   
2. Enhance the opportunity for community members to connect with potential 

employers and create professional networks. 
3. Utilize the ARMS H.R. database to increase sharing and promotion of skilled 

workers.  
  
LIFE SKILLS 
Some participants noted they require more assistance to identify their personal gifts and life 
path. This need opens opportunities to deliver programs such as developing self-confidence 
and interview skills. 
 

It is recommended to: 
1. Explore the delivery of programs such as the Implicit Career Search to support a 

large percentage of the local communities: 
https://thehumanelement.com/solutions/implicit-careersearch.  
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2. Purchase driver training to increase members’ opportunities to obtain a driver’s 
license to help address the barrier of transportation. 

3. Develop culturally based life skills programs.  
 

COMMUNICATION/LANGUAGE SKILLS 
All the age groups acknowledged that some form of language training would enhance their 
ability to gain employment or shape careers.  
 

It is recommended to: 

1. Enhance and incorporate opportunities to learn the Secwepemc language within 
the communities and schools to greater address the interest of the participants. 
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PART	2:	STUDENT	FOCUS	GROUP	

RESULTS				
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ABOUT	FOCUS	GROUPS	

EMPOWERING	STUDENT	VOICES	

A Focus Group Process consists of one or more small groups of individuals willing to accept 

guidance and facilitation as they endeavour to put words to their own ideas, needs, or 

problems. While the questions are pre-determined, the outcomes are not. 

Each group sits with its own facilitator (someone prepared to elicit conversation that remains 

focused on the predetermined subject matter or themes). 

Successful processes result in each group participant voicing personal thoughts and feelings, 

while supporting the others to do the same. The facilitator ensures that everyone stays 
focused on the theme or topic throughout the process and that all participants, other than the 

facilitator, get fair opportunities to voice their thoughts and feelings on the topics at hand. 

A professional facilitator is trained or otherwise able to articulate clearly, gain and maintain the 

trust of the participants throughout the process, and make clear notes on participants’ inputs 
for others to consider and apply. 

He or she poses predetermined questions to the group, but it is not the purpose of the 
facilitator to elicit correct answers or evaluate the performance of participants. However, a 

facilitator must evoke trust, empathy, commitment, and determination to enable genuine 
expression of thought and feeling from the participants. In this sense, the facilitator is to be 
perceived as more of a leader than a controller, as well as a caring recipient of the ideas of the 

participants. 

Focus Group processes favour personal, informal, often creative expressions of ideas, 

feelings, and thoughts. Thus, they provide Value Added information not gathered by other 
explorative processes (such as highly structured surveys).
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STUDENT	FOCUS	GROUP	RESULTS	

Assisting educators in visioning tomorrow through the eyes of their students today  

 

 

 

 

 

 

 

Salmon Arm Secondary 

OVERVIEW	

THE	SCHOOLS	ATTENDED	

October 11: Pleasant Valley Secondary (Salmon Arm) 

Facilitators: Bonnie Thomas, Julie John, Dorothy Argent, Dr. Jerre Paquette 

Staff: Krista Thomas, Tori Jewell 

October 16: Salmon Arm Secondary—Jackson (Salmon Arm) 

Facilitators: Bonnie Thomas, Julie John, Dorothy Argent, Dr. Jerre Paquette, Tammy Thomas, 
Georgia Jules 

Staff: Amanda Bailey, Nicole Sutherland
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October 21: Eagle River Secondary (Sicamous) 

Facilitators: Bonnie Thomas, Julie John, Dorothy Argent, Dr. Jerre Paquette 

Staff: Dani Laviolette 

October 23: Salmon Arm Secondary—Sullivan (Salmon Arm) 

Facilitators: Bonnie Thomas, Julie John, Dorothy Argent, Dr. Jerre Paquette 

Staff: Diyame Derrick 

October 29: Chase Secondary (Chase) 

Facilitators: Bonnie Thomas, Dorothy Argent, Dr. Jerre Paquette 

Staff: Leona Bonneau 

October 30: A.L. Fortune Secondary (Enderby) 

Facilitators: Bonnie Thomas, Dorothy Argent, Dr. Jerre Paquette 

Staff: Dodie Jones, Michelle Hall
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THE	FACILITATION	TEAM	(THE	FACILITATORS)	

Ms. Bonnie Thomas  

Ms. Julie John 

Ms. Dorothy Argent  

Dr. Jerre Paquette (contracted by the Neskonlith band)  

STUDENT	FOCUS	GROUP	METHODOLOGY		

In conjunction with Ms. Tammy Thomas (Education Director of the Neskonlith Band), the 4 Band 

Education Directors, and a number of external partners, The Team developed 14 Key Questions 
(see p. 59) designed to assist the students in providing as wide a range of responses as 
possible. These questions were posed to student participants in six Student Focus Group 

processes held in their respective schools (see p. 56 for the list of schools). 

Facilitators at each group of students (5 or less in a group) assisted the students in responding 

to the questions and in engaging with one another in exploratory dialogue. 

The facilitators took detailed notes of the students’ responses and comments and then 

summarized those notes for subsequent analysis and interpretation. 
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THE	STUDENTS	

While it may have been difficult at 
first to determine whether it was the 

free pizza and time spent away from 
class that attracted students to 

participate in the Student Focus 
Group process, it soon became 

apparent that they were highly 
engaged in helping to shape their 

own futures. Virtually all students 
who participated in the process 

stayed to the end, and they proved to be polite, cooperative, thoughtful, and willing and able to 
express themselves—sometimes with some professional nudging and support, of course.  

The Team found their time with the students and their teachers and aides highly worthwhile. 
Simply put, the Team’s first contact with the students was positive and productive at each and 

every school.  

 

This report focuses on the responses to The Team's fourteen 
questions regarding the students’ futures, their self-concepts, 

and their school experience.
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THE	FOURTEEN	QUESTIONS	POSED	

1. Did the survey questions help you focus your thoughts about what you want 

to do with your future … why or why not? 

2. What questions or changes would you suggest we add to the survey list of 

questions for the next group of students? 

3. What assistance do you need to get to the future you want for yourself? 

4. How has school helped you determine what you want in your future? 

5. What next step do you think you should take to ensure the future you want 

for yourself? 

6. What special things do you love to do? Might these things become a 

significant part of your future? 

7. What life skills do you feel you need to start building your future? 

8. What kind of support do you think you need or want from your community? 

9. Do you think that volunteering you your community could help you make 

decisions about your future? 

10. Are there any school courses or programs not presently offered that you 

think could help you envision your future? 

11. To what degree does financial income determine your decisions about the 

future? 

12. Do you see yourself as becoming an entrepreneur or an employee? 

13. Do you have dreams about a future life or lifestyle? 

14. What are the blocks to successfully realizing your future?
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THE	STUDENTS’	RESPONSES	

The following is a summary of the students’ responses to the fourteen questions:  

QUESTION 1: Did the survey questions help you focus your thoughts about what you want 

to do with your future? Why or Why not? 

• The questions helped them to think about their future. 

• The questions made them think of more opportunities and also helped them to focus. 

• Students did not find the survey stressful. 

• They found it inspiring to look at different ideas. 

• The survey raised some questions in their minds; e.g. students indicated interest in 

entrepreneurship and wanted to know more. 

• Students indicated the need for help with motivation. 

• They would like to have opportunities for mentorship or job shadowing so they could 

explore their interests in more depth with real professionals. 

• The survey helped them focus. 

 

QUESTION 2: What questions or changes would you suggest we add to the survey list of 

questions for the next group of students? 

• Go beyond written surveys and find opportunities to discuss their choices in small 

groups, noting they don’t have many opportunities to do so. 

• More emphasis on the trades as career options. 

• More of a focus on students, less on adults. 

 

QUESTION 3: What assistance do you need to get to the future you want for yourself? 

• Mentorship, apprenticeship, and job shadowing. 

• Reliable financial resources, including: 

o Personal budgeting skills. 
o Accessible scholarships and bursaries. 

• Transportation to enable them to take advantage of learning opportunities outside school. 
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• Changes to the Community Learning Centre program’s access for them, especially in 

dropping its requirement for incoming students to have a plan already. 

• More accessible and frequent opportunities in their communities to “talk about things.” 

• Skills in writing resumes and filling out applications. 

• Increased opportunities to learn about the intricacies of entrepreneurship. 

• More opportunities for self-expression and willingness of school authorities to listen 

closely and with respect (especially concerning students’ culture and their family lives). 

 

QUESTION 4: How has school helped you determine what you want in your future? 

• Having a “Career Centre” in our schools helps us understand the trades. 

• Focus Groups (guided by facilitators) contribute to our understanding of our futures 
because we safely get to hear what others are thinking and looking for. 

• Students appreciated having options so they could gain experience they couldn’t get 

anywhere else in the community. 

• Field trips, such as trips to TRU, were stated as a real benefit of school programs and 

their planning.  

• Taking their family circumstances into account when assessing their school performance 

raises students’ self-confidence and sense of trust in the schools. 

• Whenever attention is paid to students’ cultural lives or to opportunities for them to 

explore their cultures further, schools foster self-confidence and sense of opportunity in 

the future. 

• Support against racial issues significantly reduces levels of stress and increases levels of 

performance and trust. 

 

QUESTION 5: What next step do you think you should take to ensure the future you want 

for yourself? 

• More life skills courses offered in school, including sessions to help with finance, paying 

bills, managing credit cards, shopping, and social skills. 

• “Talking circles” similar to the one being offered by this focus group provide the 

opportunity to discuss their ideas and problems in small groups, noting there is little 
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pressure and the activity can be very inspiring. 

• More training in entrepreneurship.  

• More volunteering training and opportunities to “deepen our connection to the 

community.” 

• Meeting and working with “role models” and “community champions” and mentors. 

• Planning further ahead for senior courses would help them focus more on their 

performance in school. 

• Identify and make available apprenticeship opportunities in the trades or college.  

• Identify and acquire apprenticeship opportunities in the trades, and provide counselors 

to guide them forward. 
 

QUESTION 6: What special things do you love to do? 

• Artistic endeavours in their lives (music, painting, writing, drama). 

• Sports and a wide variety of outdoor activities. 

• Volunteer. 

 

QUESTION 7: What life skills do you feel you need to start building your future? 

• Basic life skills to prepare for life after school (such as budgeting, taxes, time 
management, organizing time and schedules, money management, credit management, 

social skills, and public speaking). 

• Health, medical awareness, and cooking. 

• Math & Science knowledge and skills. 

 

QUESTION 8: What kind of support do you think you need or want from your community? 

• Financial support and finding mentors. 

• Communication skills, including writing, speaking, social engagement 

• Emotional support for issues varying from LGBTQ to learning how to feel valued and 
dealing with failure and being reassured everything is ok. 

• Respect from teachers and community. 

• More emphasis on culture (e.g. beading skills). 
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QUESTION 9: Do you think that volunteering in your community could help you make 

decisions about your future? 

• Volunteering in the community provides real benefits to planning (such as acquiring skills 

and making contacts and finding mentors and models). 

• There is a need for courses or workshops on volunteering skills and preparation. 

 

QUESTION 10: Are there any school courses or programs not presently offered that you 

think could help you envision your future? 

• Indigenous languages. 

• Courses or workshops that focus on how to overcome personal difficulties. 

• Firefighting, cosmetology, hunting and tanning, “on the land” teaching, story-telling, code 

language, game design. 

• Courses on local culture. 

 

QUESTION 11: To what degree does financial income determine your decisions about the 

future? 

• Inadequate income and funding blocks students from moving forward in their intentions 

and planning, instills fear, and destroys confidence about the future. 

• Sharing and learning skills from others provides an alternative to the usual cost-intensive 

ventures aimed at developing skills. 

 

QUESTION 12: Do you see yourself as becoming an entrepreneur or an employee? 

• Roughly half of the students were considering entrepreneurship; the others balanced 
between trades and academic careers (historians, researchers, editing, law, language). 

 

QUESTION 13: Do you have dreams about a future life or lifestyle? 

• Dreaming about future possibilities is not prevalent among students. 

• Those who do dream often envision abstractions like safety, freedom, happiness, 
success, balanced lives, and stability—not necessarily lifestyles. 
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• Concrete dreams featured “comfortable” income, house ownership, upper degrees, 

ability to help others, travel, and international experience. 

 

QUESTION 14: What are the blocks to successfully realizing your future? 

• Family responsibilities, fatigue, emotional instability, lack of motivation, finances. 

• Low grades, inadequate finances, lack of family support, lack of community connections. 
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STUDENT	FOCUS	GROUP	RESPONSES	THAT	DUPLICATE	THE	ONLINE	

SURVEY	RESPONSES	

• Mentorship, apprenticeship, job shadowing 

• Personal budgeting skills 

• Transportation 

• Artistic training (music, painting, writing, drama) 

• Entrepreneurship 

• Focus Groups 

• Life skills 

• Volunteering training 

• Apprenticeship opportunities in the trades 

• Mentorship 

• Volunteering opportunities 

• Models from the community 

• Indigenous language learning 

• Hunting and tanning 

• Local culture 

• Communication skills 

• Financial support 

• Writing, speaking, social engagement skills 

• Inadequate income and funding 

• Opportunities to share learning and skills 

• Trades  
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RESPONSE	THEMES	

To enable a broad appreciation of students’ needs going forward, The Team combined the 
responses made during the Student Focus Group process into discrete thematic categories, 
delineated the categories, and provided a perspective of and recommendations for schools 

when undertaking changes to their curricula through the grades. 

STUDENT	INTERESTS	AND	NEEDS	

Student responses in the Student Focus Groups were first grouped using broad categories. 

These were considered “Primary Themes” of student needs and interests. Once the Primary 

Themes were identified, other student responses were grouped under them as “Secondary 

Themes”. This grouping intended to identify more specific educational areas schools could 

act on to fulfill the specific needs and general interests of their students. 

THEMES—PRIMARY	&	SECONDARY	

 
Primary Themes 

 
Secondary Themes 

Culture 

 

• Indigenous Language 
• Community Awareness and Appreciation 
• Connections 
• Hunting, Trapping, Fishing 
• Sports Skills and Fitness 
 

Mentorship 

 

• Access to Mentors, Models, Job Shadowing 
• Community Awareness and Appreciation    
• Connections with Prominent Community Members 

Entrepreneurship 

 

• Life Skills 
• Budgeting, Finance, Taxes, Credit Management 
• Time Management 

Communication Skills 

 

• Written Language (all forms, including business and literary) 
• Self-expression 
• Self-confidence  
• Respectful Interaction 
• Social Engagement 
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It is important to note that many student participants stressed that they value their Indigenous 
cultures (72% indicated they had a traditional skill; see the list in Table 13, p. 25) but that they 

are locked into public school environments where their culture does not appear to be 

sufficiently valued by the non-Indigenous population. They expressed concern that the 
situation tends to silence them.  

As a result, they tend not to openly celebrate their heritage or personally view it as full of 
opportunities. The consequence is that they do not have the confidence to share what they 

know.  

One male student was particularly clear about this. When the facilitator asked the student why 

he did not appear to be interested in the discussion about opportunities for careers related to 
his Indigenous community and culture, he became animated as he explained, “I don’t talk 

about it in school: I talk a lot about it at home and with my friends.” The other males in his 
group nodded their heads or uttered “Yeah, that’s right.” 
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ASSESSMENT	OF	STUDENT	FOCUS	GROUP	INPUT		

The Team observed that students consider their future success in the Labour Market as 
dependent upon harmonization of various elements in their lives as they prepare to become 
adults: 

• Personal (self-awareness, self-confidence, and self-respect) 
• Social (understanding of self and others, appreciation of self and others, and 

interaction skills) 
• Health and spiritual wellness 
• Career skills 
• Opportunities and the knowledge of how to recognize and respond to them 

An understanding of youths’ perspectives on the importance of early harmonization of skills 
and personal preparedness is important to any programs aimed at determining optimal 

training and employment initiatives for all age groups. 

Based on interaction with local schools’ youth aged 14 – 18, this study considers the largest 

barrier to successful training and employment of young adults may be incomplete 

development of their cultural and skill fundamentals upon leaving school.  
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STUDENT	FOCUS	GROUP	RECOMMENDATIONS	

The Recommendations for optimal preparedness of school-age youth for the labour market, 
as based on the Student Focus Group input, focus primarily on school curricular programs, 
but also feature students’ stated desire for more facilitated focus group interaction: 

It is recommended to: 

1. Include the following for consideration with the school districts in negotiations 
regarding Local Education Agreements (LEA): 

a. Each school assess its general curriculum to determine whether it 
addresses the long-term interests and needs of its students as reflected in 
the Primary and Secondary themes charted above (p. 66). 

b. The various schools in the area work together and with local trades to share 
best practices in curricular areas to enhance optimal training and future 
employment opportunities for Indigenous and Métis students 

c. The schools identify all available Indigenous and non-Indigenous 
business/entrepreneurship resources in the local community and, where 
possible, fashion their offerings as part of the school curriculum. 

d. The schools investigate the extent to which their students and their students’ 
parents are fully aware of support and training programs offered by the 
schools and fill any gaps in students’ awareness of school offerings. 

 
2. Establish a program of facilitated Student Focus Groups that occur several times 

throughout the school year and where: 
a. Parents are invited to some or all of the facilitated Student Focus Group 

events—with the caveat that the expression of student voices be ensured 
and not hampered by the presence of parents. 

b. Cross-school/cross-area opportunities are organized at least once per 
year to optimize sharing of best practices. 

c. Where possible, the full, collaborative, transparent, and interactive 
support of school personnel, parents, and communities is organized to 
ensure student confidence and sense of community and continuity.    
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CONCLUSION	

The results of the Online Survey will be presented to the 4 Indigenous Communities to 
present findings to elders, leaders, education and Economic Development staff, and 
Indigenous corporations. This will also be an opportunity to assess compatible Labour Market 

supply and demand goals that complement current community goals in the Community 
Comprehensive Plan (CCP).  

The students who participated in the Student Focus Groups enriched the Online Survey 
results by articulating and sharing their hopes, dreams, needs, concerns, and interests in the 

areas of training, employment, and career interests.  

For them, the bottom line is that collaboration among The Partners, the Team, and the 

students and personnel of six high schools has highlighted some fundamental educational 
needs and interests: 

• On the one hand, the students articulated, for themselves and others, the resources 
they need, so they are more likely to recognize and take advantage of 
opportunities in their communities;  
 

• On the other hand, they spoke of barriers that may prevent them from moving 
ahead in their individual journeys, heightening the likelihood such barriers will be 
removed. 

The students’ input provided Value Added information not gathered by the Online Survey. 

The 4 Band Education Committee (composed of representatives from the 4 Indigenous 
Communities) will be assessing the results reported here to more effectively identify training 

and skills development opportunities. The results of this study will support future funding 
proposals for youth and adults by providing qualified data regarding future training and skills 

development opportunities.  

Nine Thematic Categories underpin the recommendations delivered in this Report. For adults 

and youth alike, these categories warrant attention from the 4 Indigenous Communities, the 
broader community, all businesses, and all schools and educational institutions in the 

Secwepemc Territories.  
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This report is not complete without drawing readers’ attention to the openness, generosity, 
and introspection of the students who participated in the Student Focus Groups. All the 

members of The Team and the schools learned from and enjoyed the process.  

One of several striking features of the students’ responses in the Student Focus Groups (the 

students called them “talking circles”) is that many asked for copies of the results when we 
had them “figured out”. The Team construed this as a desire for more opportunities to talk 

and learn together about our collective futures.  

 

		

  


